Educause The Empirical Educator Project Change Is Social

Welcome, everyone, to today's ELI webinar, "The Empirical Educator Project: Change Is Social." This is Eden Dahlstrom, Director of Academic Community Programs at EDUCAUSE; and I'll be your moderator for today.
EDUCAUSE is pleased to welcome today's speakers. We have Michael Feldstein and Phil Hill, Partners at MindWires Consulting, and their guest panel: Dr. Lauren Herckis, Anthropologist at Carnegie Mellon University; Dr. Tina Parscal, Executive Director at CCCOnline Colorado Community College System; and Curtiss Barnes, Managing Director at Global Product Management & Design at Pearson.
Before we begin, let me first give you a brief orientation to our session's Adobe Connect learning environment. 

The online room is subdivided into several windows. Our presenters' slides are now showing in the "Presentation" window, and that's the largest portion of your screen. On the left side is our "Chat" window, and this serves as the open chat area for all of us. Feel free to use the Chat space to submit comments, share resources, or to pose questions to our presenters. We will hold formal Q&A until the end of the presentation, but we encourage you to type your questions in when they come up and throughout the webinar.
If you have any audio issues or other technical questions at any time, you can direct a private message to "Technical Help or Support." Click on the top right corner of that "Chat" window to open a dropdown menu and then select "Start Chat With" and "Host." You can also click on the link in the lower left-hand corner of the screen for quick technical troubleshooting steps.
Now for today's presentation, let's turn to the Empirical Educator Project. This is a year-long experiment to see if we can accelerate change towards a culture of continuous educational improvement across higher ed. The Empirical Educator Project's purpose is to do this by bridging social gaps that prevent propagation of effective practices through collaborative research project work. EEP was formally launched in late February, with a summit of participants from a wide range academic institutions and ed tech companies; and this webinar will provide an overview of that and progress on the work that's happened.
We are delighted to be joined today by Michael Feldstein, Partner of MindWires Consulting. Michael has a long and eclectic background in education...from teacher to blended and online learning education administrator to educational technology product designer to ed tech analyst and consultant. He is also a co-publisher of the e-Literate Educational Technology Analysis site and co-producer of e-Literate TV. 
Phil Hill, Partner of MindWires Consulting, is also co-publisher of the e-Literate blog and co-producer of e-Literate TV. As a market analyst, Phil has analyzed the growth of technology-enabled change for educational institutions, uncovering and describing the major trends and implications for the broader market. As an independent consultant, Phil helps educational institutions, technology and content vendors, and policymakers as they consider and implement new initiatives. Previously, Phil was an independent consultant through HBO Systems and Delta initiatives. In addition to e-Literate, Phil has also written for EDUCAUSE Review and Inside Higher Ed.
With that, let's begin. I'll turn it over to you, Phil and Michael.
Thank you, Eden. 

This is Michael Feldstein. Welcome, everybody. As you heard, the title of this presentation is "Empirical Educator Project: Change is Social," unlike what the cover slide says. Learning is also social, which is kind of convenient since we'll be talking about both; but we're particularly talking about change today. 

Adam, let me know if I'm doing something wrong; but I'm going to just advance the slide here.
So what made us start here? 

I'm just going to give a little brief introduction before we jump into the panel discussion. I think we all see, as professionals in this space, anyone who is likely to join an ELI webinar has had their own experiences trying to convince stakeholders on their campuses to adopt evidence-based practices and that you meet with varying success. It's not necessarily that faculty or administration or whoever don't care, but there are a lot of different issues that get in the way. Educators don't always trust the evidence they're given; and even when they trust the evidence in theory, they (inaudible) have what they need to implement and feel like they're going to be successful and it's going to be worthwhile for their students.
Yet despite these problems that I think we all have seen, Phil and I in our role as sort of event travelers in this space...we see progress in a lot of different places, places that might be invisible to each other. Just because you're in different networks, you don't have cause to run into each other. So we think that lack of communication across these networks is slowing down the pace of progress.
Next slide, please.
So our theory is that if we could all focus together on a common priority of learning how we can continuously improve student outcomes, we would progress more quickly...if we just decided it was something were all doing together. So how do we do that?
Well, one way is to give that goal a name...like empirical education. Another is to foster collaborative projects that bridge natural gaps between the networks...the projects between researchers and vendors, between vendors and practitioners, between researchers and practitioners...and hopefully have all three types of stakeholders involved.
Then a third way we can kind of bring about that social network that we're trying to achieve for change is to highlight and give credit to projects that advance empirical education.
Next slide, please.
So that's what we're trying to do basically; we're trying to take those three approaches. The Empirical Educator Project started with an initial cohort of a little under 50 people actually in different roles from different institutions. We have three representatives that give you a sampling of the diversity today in our three guest panelists. We gathered for a two-day summit to take input from them on e-Literate's idea about the Empirical Educator Project, and also just to get them together in the same room to talk about ways in which they might work together...concrete projects that they could collaborate on.
We're going to give you an opportunity to hear from them about how successful they think that effort was, but we certainly think it was successful enough to continue. We're going to be following up and promoting the project work to see actual progress being made over the course of the year; and we're going to invite a second, probably smaller, cohort to join this group in progress. We want to broaden this effort out as widely and as quickly as is feasible, but we also don't want to jeopardize the project work and the common focus that we achieved with the initial group. So we're going to be expanding carefully in terms of the core project work, and we'll be looking for ways to share out what that group is doing; and we're going to encourage them to go to their own networks and propagate.
At the end of the first year, we'll evaluate the progress that's been made by the project and adjust our plan to proceed based on what we've seen, whether we were right in our problem statement and our theory of change. In other words, we committed to being empirical.
Next slide, please.
So that's it. We're going to get more perspective from the folks who are actually going to be doing the work and making the difference. Today's empirical educators, listed in alphabetical order, you heard Curtiss Barnes, Lauren Herckis, and Tina Parscal. This is a...well, you'll see...it's a great panel. Then on the right, in descending order of handsomeness, you have me and of course Phil as well.
So we're going to jump right in with the discussion with the panel. Feel free to drop some questions into the Chat as we go. We'll try to keep an eye on that to take questions midstream, and we'll leave some time at the end for further discussion with all of you.
Let's start out with the basic question going through in order...Curtiss, Lauren, and Tina...that you're presented on the slide, alphabetical order. From your perspective, what does the term "empirical educator" mean? What is an empirical educator; and, to the degree that term adds anything to the mountain of terms of ours that we already have floating around in the world of education and tech, what do you think that term adds to this discussion?
Curtiss, why don't you kick us off?
Sure, thanks, Michael.
Maybe I'll flip the question around a little bit...which is what does it add to the discussion? I think one, just the very term "empirical educator" takes something that's been rather implicit and makes it quite explicit. So to me, and certainly the way we think about our customers...instructors who use our products, both analog and digital...are those who are driven by evidence, and look at evidence as kind of a spectrum of observations and data and certainly research, but a willingness to take that evidence and apply it to improving certainly the way they teach and, ideally, the outcomes that they're teaching drive.
All right, thank you.
Lauren?
This is a really interesting question. I like Curtiss' way of phrasing, making the implicit explicit. I think that educators, administrators, folks who develop educational technologies and do learning science research across all of these different little parts of the universe of education, there are a lot of folks who learn by doing and learn through their own experience. And many educators, through their experience, will tell you that they've learned a lot about how to be better educators. 

Administrators say that they learn on the job as much as they could have been prepared for the role that they are taking. I think this idea of very deliberately examining what that means, what we can learn through experience and how we can take an empirical approach to really problematizing what we can get from experience, how we can replicate successes, and how we can avoid pitfalls, and sharing that information amongst a group of committed people so that we can all learn from one another's experiences and experiments and iteratively improve education for everyone I think is a really valuable contribution.
Thank you, Lauren.
Tina?
Well, I want to really expand on what Lauren was saying and building on Curtiss' notion. CCCOnline is a consortium of the 13 colleges in the community college system. So everything that we do, we have to do at scale and often multi-institutionally. Our faculty and our administrators are generally what Stephen Brookfield calls "critically reflective educators." I like what Lauren is talking about in terms of really taking that experiential approach. But by taking and coupling that with evidentiary, results-oriented, empirical, scientific method approach, we can take evidence and how it informs our practice to think about how it would improve student outcomes. But it also enables us to document our approaches and foster the cycle of continuous improvement.
I like what Lauren is saying about the iterative process because I think we're so busy doing and innovating; and we don't take the time to really say, okay, what problem are we trying to solve? What methodology is the best way to do that? And then document that so then in time we can replicate that.
Great, this is Phil. 

I like how the group is sort of building on each other which, quite honestly, is part of the idea that we're trying to get to. We think that as we facilitate bringing different groups together, they have natural affinities that they could build on their experiences. 

Lauren, I'd like to ask you a question that sort of gets on the "why now" aspect. In other words, the things we're talking about I could argue have always been important. But given your role as a researcher, do you have any insight in terms of, like, is there a difference in the moment that we're in right now for this to be an important topic and to make this conversation explicit? Is anything different now than it was ten years ago, or is anything special about this moment of why it's important to really focus on empirical education? 

I was listening to the first half of your question wondering, "Right now, what moment are we talking about?" So I appreciate you giving a time frame – now from, say, ten years ago. I think that there is something different about now, but there are a lot of different factors that been brought to bear on making this a particularly unique moment. If we think about this moment now versus 10 years ago or 20 years ago or 30 years ago, there is a convergence of research in a number of different domains, including cognitive psychological and learning science. 

There has been an absolute explosion of educational technology and materials in terms of development and production; the commercialization and the expansion of public, private, and a variety of other sectors...online and otherwise technology-enabled learning...available to groups that are affiliated with schools and otherwise; the expansion of centers for teaching excellence at various kinds of educational institutions, and across them; some organizations that are independent of individual universities, colleges, or other postsecondary education context, that also are available to support teaching excellence. 

The conversations in each of these different domains has been expanding and deepening over the last couple of decades and especially the last ten years. I think we've reached a point of kind of critical mass within each of those domains and also between them, where we really need to continue discussing what we're doing and why; and in order to continue advance, we need to build some bridges, and we're able to. At this point, the fact that we can have this webinar...which would not have been possible, certainly not in this way and with this reach 15 years ago...means that this is a wonderful moment for us to be able to reach out to one another and work together to coordinate our movements into the future.
Curtiss, I'm going to ask you a somewhat similar question. I think the ways in which the changes in academia impact the changes in the vendor world I think are sometimes fairly opaque to academics. So from the perspective of a company like Pearson, what is different about this moment that makes it fit for this sort of a project? How is this important to Pearson, if it is; and how is that different than the way the company might have viewed it five-ten years ago?
Sure, so a couple things...and I'll try to keep this contained as I go on multiple strands, including recent world events and the use of individuals' data, whether it's in big networks like Facebook or YouTube, the impact it's had on social change. But I think certainly for Pearson, it's a far more practical topic...which is we view ourselves emerging from, if you will, the first wave of change in transformation, particularly as it relates to our digital products, which is largely about efficiency...putting things online for easier access and portability, putting things online for supporting scaled homework delivery. All of that is really important; and, by the way. Pearson among other providers in the space, whether it's large LMS enterprise players, back office systems, et cetera, largely that this kind of efficiency notion kind of rings true.
The way we're moving into it and why I think it's such a critical juncture is we are exhausting a ton of data in our classrooms and in our institutions. We haven't necessarily captured it yet; we haven't necessarily figured out how to – there are bright spots and green shoots everywhere, but nobody has really demonstrated at kind of massive scale the change there. Like a lot of things in life, policy is relatively far behind what this drive will change. 

So we look at it in the context of as we move into this now...data-informed and data-driven products moving away from, if you will, these kinds of efficiency products into kind of what I think of as continuous formative assessment types of solutions for our customers...we need to be very clear that they're going to create value and benefit for our customers on a scale that we haven't historically; and we've put a lot behind that.
I know Michael knows this and Phil knows this, but not necessarily everybody, five years ago we made a commitment to the industry to begin releasing reports about the efficacy of our products...audited reports. And actually, coincidentally...it's in some ways an amazing coincidence that we actually published those first reports just earlier today. So if you want to go find them, either go to www.Pearson.com and look at "Efficacy and Research" or go out to LinkedIn and do a quick search on John Fallon, our CEO. This isn't so much a pitch about that as much as we're putting a lot of effort behind the research and how we're going about conducting it, about the importance of these reports. We're actually having these reports audited by PricewaterhouseCoopers. It's not so much about the research methodology, more about the rigor and approach that we're taking. It really is a testament to say to us this is the future contract we want to have with our customer base.
So given the social shifts we have, given the tectonic shifts we're seeing in our industry broadly, seeing the impact and importance of data and actually getting the community to understand how to manage that data correctly, I think are key reasons why EEP and some of the other initiatives are really critical at this point.
Thank you and, Curtiss, if you can pass on our thanks to John Fallon for supporting our webinar today, we'd appreciate that as well.
Tina, I'd like to actually turn to you and take this discussion for access-oriented institutions that teach so many of our students and as you look at this not just research, but how do we effectively serve our student body. And then in the comments, Calvin Beltnoi is pointing out that the changing demographics of our students and therefore their needs is the big reason why this is an important topic today. Can you give either some examples or clarify how these research topics and focusing on what works and the evidence...how does that play out in access-oriented institutions and also your role as the consortium and how to foster that type of sharing. So could you talk about it more at the ground level of how it affects today's students?
Certainly, as we're thinking about student outcomes and impact, I think it really...at the community colleges and the community college system and particularly online, looking at as we're making decisions in terms of selecting resources for students, selecting the types of materials our students are going to be engaging with, thinking about accessibility, thinking about things like open educational research, resources. It all comes down to being good stewards of, in Colorado, the state resources.
But how can we make decisions and procurement decisions and student learning course quality decisions that really can be supported by data and really be able to document and share with others so that they can see in this culture of assessment and accountability we're really looked upon to demonstrate that as we're serving our students, we're doing so in a way that it's informed by data, that's informed by recognizing the demographics that we serve. So the empirical approach really helps us with that, particularly when we're trying to innovate at scale.
I will add to that. This is Lauren, the anthropologist (laughing). I'll add to that that in addition to Big Data, empirical approaches also need to include the personal experiences and the fixed data, the ethnographic and experiential data, of people throughout the system. That includes students and educators and administrators from all demographics. So ensuring that everyone has voice and that in our approaches to assessment and evaluation, student outcomes, personalized learning, and scaled development of approaches to improve the experience for everyone, we actually are leveraging our data, both big and small, to lift everyone to ensure that we can use our research and our development to support students in all parts of the system and to support educators and institutions throughout various systems.
Lauren, let's follow that thread a little bit actually. Let's talk a little bit about your own research. People react to different words; "data" is a good example, right? There are educators who are very empirical about what they do in the sense that they observe students carefully; they learn from their students about what works and what doesn't. Maybe they talk to colleagues, and they're constantly tinkering with their courses; but they wouldn't think about any of the information that they use as "data." You've done a pretty sizable study about faculty attitudes, about people who come and approach them and propose changing their practices based on "data" or "evidence" or words like that.
What can you tell us about the challenge of communication that we have in terms of working with faculty and other educational stakeholders to define a purpose and an approach that everybody can feel comfortable buying into?
That's really an interesting question. I think that communication is so important. When we're talking about collaboration across sectors...which that really is what our conversation is about today...communication is so challenging because in each sector each of those groups of stakeholders basically speaks a different language. 

When we have folks who have developed personalized learning technologies or adaptive learning technologies speaking with teachers about how they might be used in a classroom, I think that often everyone having the conversation...and this is just an example...but often the folks having the conversation don't realize that the second grade teacher who has been doing this for 30 years is someone who practices adaptive and personalized learning. He or she has spent years developing skills towards identifying students' needs in a just-in-time and timely way and serving them appropriately the feedback or the practice opportunities or whatever it is that they think that student would best be served to use and that an adaptive learning technology is technological lift to achieve that kind of personalized intervention isn't always transparent. 

Part of the reason is that I think there's often a perception of competition or of not enough space for all approaches or just not support for all approaches. Much of the time, these kinds of suggestions are presented as better or newer or improved or either/or in a way that I think we lose the – sometimes people forget that these can be complementary. 

That instructor with 30 years' experience might be able to have one more stream of information, one more way to learn about that quiet kid or the kid who did really well on those first few assignments and then kind of fell off the radar...another way of trying to figure out how to personalize learning. So the fact that multiple approaches can be complementary is lost precisely because I think that folks who are rooted in their own experience and practice sometimes forget that not everyone speaks that language or is as clear on what the intention or affordances associated with their own experiences and their own approaches might be.
So communication is really challenging, and built into these collaborative efforts needs to be an understanding that we're all in this because we're interested in education (laughing). We all have maybe different places that we focus on in our practice or in our research, but that doesn't mean that we can't have open discussions. 

So that's a little bit of a tangent; but I think that in my research on the barriers and affordances to the effective implementation of educational technologies, some of the biggest barriers are folks who are trying really hard to work together but come away from conversations, from literature that describes some intervention or some technology or some approach and say, "Well, this isn't really a good fit for me; this doesn't work with my students," or "This doesn't work in my department," or "My institution isn't really what this was designed for." 

That's a communication issue. I mean, there may or may not be a good fit; but the kinds of discussions around what matters to different people in different places and how we can help one another is often challenged by these vocabulary issues.
If you wouldn't mind, I'd like to build a little bit on that from the community college perspective. 

Lauren, I love what you're saying about professional development because as Kevin Bentley mentioned in the Chat, community college instructors have heavy teaching loads; and they don't have time for release for scholarship or research agendas. But the professional development and the centers for teaching excellence really are good gateways to get people engaged, get instructors from the community colleges engaged in becoming empirical educators. 

I think that's really key as we look at how do we expand our reach and really help to impact the students in the rural communities, the students who really leverage and need accommodations, accessibility, universal design...really looking at how can we give the tool sets to the instructors so that we can draw on, as you stated, what they do so well and is almost intuitive for them. It's just such a part of their practice. It's part of their craft, but they didn't put the language around it. So they don't necessarily know that they're doing is their fine-tuning their teaching and their courses and revising their different approaches...that what they're doing is really the scholarship of teaching and learning. They just don't put that language around it.
But through professional development, through our centers for teaching and learning, centers of academic excellence, I think we can help kind of support them in becoming empirical educators.
I agree with that. Also, I'd like to bring us back to what Curtiss said at the beginning of this webinar, which is to say we can kind of flip the script. We can make the invisible visible...show one another the ways in which we're already on the same page and talk about the ways that we can help one another, the ways that researchers can contribute to a deeper understanding of practice or the development of technologies, the way that technologists can support practitioners and validate or instantiate ideas that derive from research, and so on and so forth. We can do more building together than we ever could individually.
Great, thank you.
Curtiss, I'd like to as we're talking about different groups and different vocabularies or languages on different groups...and even like different assumptions about the role of research or are they doing research...I mean, from a vendor perspective, particularly from Pearson, you guys serve, obviously, a wide swath across all of this. So can you speak to how important is this challenge of dealing with different groups who might assume they have their own unique challenges but not understanding what others are doing? How does that impact a vendor, or how does that affect how you guys work in efficacy and how you look at which products and services are needed by segmenting or trying to facilitate communication between these different groups?
Sure, so a couple of things...I love this thread, this kind of back and forth between Lauren and Tina, just on driving the community conversation forward. It'll seem, perhaps, curious to some; but we released a collection of learning design principles about a year ago, published with a CC-BY license. Those principles were built mainly to get our internal teams on the same page in terms of vocabulary and what we mean by certain types of instructional and learning design elements. 

We've had some engagement with the industry, and it's certainly one of the topics that we've put forth through the EEP community for further vetting and kind of iterative development. The good news there is we've got both other providers, as well as some of the institutions, taking a look at that. 

But more to the heart of your question, Phil, I think to us this is really what matters and kind of why we're investing in the things we are...focused on outcomes but also backing up those outcomes with sound research-based evidence, as I mentioned, the design principles but also engaging in the community directly and the development of them so they're not proprietary. I think Lauren was kind of alluding to some of these kinds of black-boxy-type technologies that have evolved. We need to remember that as far as I can tell, education will always be something that's interactive and driven largely through an instructor or teacher or faculty member.
We're also focused on how do we instrument research at scale. I think this goes right to the very heart of the things we're talking about. If we continue down the path we have been, people will make incremental advancements in their own way...this kind of implicit to explicit notion. The opportunity in front of us, and I think really the call to action that you and Michael are driving, is actually how can we do this at scale? How can we scale this across the industry? How can we maximize the impact in a way where basically the rising tide lifts all boats so that we get it out of this kind of proprietary approach to the behavior?
Tina, I'd like to pick up on this conversation about scale and collaboration. I think a lot of times when we have these sorts of conversations, the access-oriented institutions get painted as the beneficiaries of this work, as the recipients of work from the researchers or the vendors; and I get why that happens. We all know that access institutions are short on money, short on time, don't have internal research programs with Ph.D. students who are doing their own output and so on. I think we forget that a lot of what we know about what works and what doesn't in fully online learning comes from the pioneering work of access-oriented institutions. 

During the frothiness of the MOOC era, we saw some pretty prestigious universities have to relearn some of the lessons that access-oriented colleges had learned a decade earlier because they weren't paying attention to those lessons from those stakeholders. So I ask you...as we talk about building this coalition, what should we keep in mind about access-oriented institutions as contributors to this collaboration?
Thank you for that question. I think one of the things that it's important to note that although we may not have faculty with research agendas or research labs, there's a lot of really good research that's happening in access institutions. I know that in particular here at the Colorado Community College System, our Board has allocated innovation funds. So we have multimillion – I think it's $3 million in the last academic year for faculty, for instructional designers, for people within the system to actually innovate. We have some really amazing things happening in the realm of gamification, simulations, looking at how we could reinvigorate MOOCs to hit into communities that have very limited bandwidth and resources in terms of broadband. What can we do for information literacy at low cost?
We also see that the Colorado State is investing...hopefully the legislation goes through...but investing in open education resources; and that, in part, is because of the good research that's happening as we're documenting the efficacy of open education resources...really standing on the shoulders of giants in the OER space that have really happened in access institutions, like in Washington and California.
So I think we may not necessarily be hitting all of the peer review journals in terms of research, but there's a lot of really strong research that's happening as it really impacts student learning. So I look forward to this project really giving voice to CCCOnline and the California Community College Online Group as well. We're happy and delighted to be part of this, as well as our colleagues from the HBCUs who were represented, because I think there's a lot more similarities than differences. I think that bringing down those perceptual barriers is one of the benefits we've seen in participating in this project.
Great.
The next one might -- I'll try to see if I can phrase it as a question; but it's really a prompt. When we had our meeting just over a month ago, one of the things that was very pithy but it really struck me and I believe it struck a lot of the summit participants as well was a phrase, Lauren, out of your work that was really captured. I think it turns out that just telling people about effective teaching practice is itself not a very good teaching practice. Could you sort of expand on that or even correct what the right phrasing is and sort of the core concept behind it? I think that was very meaningful to a lot of summit participants; and, I suspect, to a lot of these webinar participants who would be interested to hear as well. 
Yeah, I had a lot of conversations at that meeting with folks about the fact that people who spend a lot of time and energy trying to understand what works in the classroom or online or in education...often we want to tell everyone, "This is the way to do it," "This is how it works," or "This is what I just learned about challenges that students face or in the classroom." There's an impulse to put that information out there...to write an article, to write a blog post, to create some kind of tool or Webpage or to publish in peer relative journals. But often just showing people that there is knowledge or showing people that there are tools isn't enough. Understanding how to use them is a whole other set of skills and a different kind of understanding.
The people who do the research and the development are often not the same people as those who have the skills to work with instructors who haven't done the research or haven't done the development and want to use them...those practitioners. 

In medicine and the healthcare realm, there has been a long trajectory over the last 25 years...the development of the implementation and translation science...this idea that developing a medicine or an intervention, an EpiPen or what have you. Developing it is one thing; figuring out what doctors need to know in order to decide whether it's appropriate for a particular patient, what the important information is for the doctor to tell that patient or when and how to give that tool to a patient...that's a totally different kind of information. It's a totally different kind of practice.
In the early '90s, there was an article that came out in a medical journal that basically said, you know, all of these medical researchers discover great things and then publish them in peer review journals and think their job is done; but that doesn't actually change what happens in hospitals and in clinics. I think that we're at a very similar place in education research...that the folks who do this incredibly important work trying to understand how to teach better and how learning works have to complement those efforts with research into process, the process of translating these findings and these developments into changes in practice. 

That really means support for practitioners...the folks who are administrators, educators, people who work in faculty development to help folks take the fruits of all of this research and development and translate it into changes in practice in meaningful and appropriate and effective ways. That's a whole other empirical practice. So it's not enough to know new things about how learning works. Understanding how to help the people who can benefit from that new knowledge is a different kind of research and a different kind of practice.
That's a great segue to our final question before we open it up wider to the audience and also to our colleagues in ELI. I want to do this one with input from all three of you again; and in the interest of time, to leave room for more questions, let's try to keep these answers brief. To Lauren's point about figuring out not just what works in theory but also what works in practice...and I don't just mean does the theory work in practice...but in the world of practice, what works? 

One of the goals of the EEP this year is to get some collaborative project work together, where people can actually implement. This is only a few weeks ago that we had our summit, so it's still early. I don't want to put any of you on the spot to commit to any work you're doing. If you have projects that you're working on that you feel comfortable talking about at this stage, that would be great; but I wonder if at the very least you could comment...because this is, I think, a unique feature of EEP relative to other efforts in and around this space. I wonder if each of you could comment briefly on your honest sense of the potential for implementation projects over the next year or then maybe going forward in a two-year time frame. This time, let's go in order of Tina, Lauren, and Curtiss.
Tina, why don't you kick us off?
Yeah, great, so I think the biggest benefit we saw immediately was making the connections, as everyone has referenced. Some of the projects...and it's still very much early days...but one of our strategic initiatives is related to open education resources. Another one is related to predictive analytics. So that particular meeting gave us an opportunity to interface with several vendors. Our LMS provider was there, so it was a great opportunity to have a conversation about access to our data and what kind of data needs we have in order to facilitate empirical research with learning outcomes.
We also had a great conversation with Luma Learning and with the California Community College Online about ways that we could collaborate, particularly in the OER space. I'm really looking forward to that. I think that's going to bear some fruit and really make a huge impact on our students.
I would say it's so exciting to me to walk out of a day-and-a-half of conversation and have such concrete projects already in motion, at least in the sense that people feel like they could happen. 

Lauren, what can you tell us? What are your, at least, hopes and ambitions for this work going forward?
I think that one of the most important contributions that I can make is to support other people's efforts in the context of...and hopefully will have some opportunities to do that. I think we came out of the meetings with a bunch of different discussions about this...which is to say when folks have a plan, I am going to take this finding or this tool or this practice or this suite of educational technologies and use it in this institution, or across these institutions, to make positive change. Let's wrap implementation studies around this:

What is your plan?

How does it play out?

What are the barriers you run into?

And how do you move through those or what halts progress so that we can, in an empirical way, understand the implementation process and replicate successes and avoid replicating challenges?
Great.
Curtiss, where do you think this could go; and how do you hope that you'll be able to participate in the day-to-day work?
I think the notion of bridging is probably the most significant one here, which is...I think Lauren at the outset said we're at a point in time or it's the first point in time, perhaps, in the last decade or 15 years where such a thing could even come together. 

That's what we're really excited about...Kate Edwards and I partnering on this. Kate runs our efficacy and research organization here at Pearson. We have found partners on all three of the projects that we put on the table...so kind of focusing our efficacy framework, the learning design principles that I mentioned early, and the work we're really in a way just beginning with SRI and looking at some of the WWC, the Clearinghouse, standards to build a scalable toolkit...to have the instrument in terms of gathering evidence. We've got partners in all three, and I don't think we would have been able to do that as quickly or it would have been too focused on our customer base and therefore potentially viewed as somewhat proprietary. 

So I think that's probably the most important thing...is we're putting on the table something we want to work with the industry broadly on rather than on a proprietary basis.
Thank you.
With that, we're opening it up to questions.
This is Eden. I have a little bit of a statement and a little bit of a question here to get the ball rolling. If folks want to start typing some questions in the Chat room, we can elevate those to the presenters in just a second.
We know from our EDUCAUSE faculty study that faculties say that the greatest motivator to include technology in their teaching practice is to see that there is actually evidence of impact on student outcomes. They want to see that this stuff works. It's one thing to know and have evidence that something works, but it's another thing to do. I'm curious...I'd love to hear a little bit about what some of the tactics are for bridging those types of gaps for actually changing culture and changing behaviors...and this is old language..."when the classroom door closes," so to speak.
[No response] 
Lauren, do you want to take that one?
Yeah, it's a big question; so I'm trying to figure out where to start. I think that evidence of impact is a powerful motivator; but a powerful inhibitor is a lack of perception of the impact on student outcomes for students like mine in a context like mine I think is the caveat there. When we read the literature on institutional change and organizational change and the barriers, the word "resistance" comes up so regularly; and often that resistance takes the form of skepticism, either of that evidence or that the evidence is applicable to me and to my students and to my context. 

So again, I'll come back to communication. I think that you point out that you use old language is really interesting because I think often what we're talking about is innovation or innovative research, which is new and unfamiliar by nature. So when we talk to folks who have been kind of socialized into a status quo...here's how the organization works, here's how the institution works, here's how I have always taught, here's how I was taught when I was a student...often just a frank discussion really with people, not necessarily literature, but a discussion that can go back and forth about the affordances of new approaches is the most powerful intervention, as low tech as that may be – again, speaking as an anthropologist, I suppose (laughing).
This is Tina. One of the things...at the consortium, we offer our courses using a master course template, so the same course design is used in multiple sections. I saw a thread in the Chat about the importance of piloting. And when we're innovating the type of scale that we have to operate, doing a pilot is so critical because what we find is when we implement and operationalize an innovation, we look at multiple measures of efficacy...so the student learning outcomes, but also things like feedback from the instructors, the number of tech support calls that we get, how much professional development does it take to implement the new tool and innovation.
So I think as we're looking at innovating at scale, the importance of really starting small is really important in teasing out the different types of impact that it may have because once you implement something large at scale, those small deltas that you may see in your pilot can easily promulgate and become significant issues if you don't really find them when you're looking at a pilot of one or two sections of the course.
Yeah, I can't agree more, Tina. I would also add that the scaling support for these kinds of interventions requires the kind of coordination that Tina just described...these kinds of standardized syllabi, standardized curricula, and you can have standardized discussion topics in small moderated groups. Communities of practice can be coordinated and scaled even while including smaller numbers of people in each instantiation. So the pilot is really important, both to create that evidence that is convincing for new adopters...for faculty, for administrators...and also as a model for how things can work on a larger scale and in other contexts.
This has been a great discussion. I'm going to very quickly address Henry's question about learning styles and multiple intelligences and so on before wrapping up here. 

I think one of the things that distinguishes Empirical Educator Project again from other efforts is that we're not really focused on the particular theories or interventions. Our position is that what we really need is a social fabric in institutions and common language that allow educators to work through these theories themselves. Multiple intelligences and learning styles have different evidence bases; and connectivism; something else you mentioned, is in a different category yet. I think these different approaches wind up in different pockets of education.
So learning styles is one that is particularly controversial...about what that term means and whether there is an evidence base for any particular theory of learning styles. We haven't been able to have that conversation yet. So what we're trying to do here is create a ground in which we can explore those topics across different groups who may have different perspectives and different information on particular theories. That's the way disciplines are built.
Well, thank you for that. 

Yes, with that we'll turn it over to you, Eden.
Well, on behalf of EDUCAUSE, thank you all for joining us today and for engaging in this session and conversation. This is such important work.
Thank you, Michael, Phil, and the rest of the team who joined us today.
Before you sign off, please click on the session evaluation link which you will find on the bottom left corner of your screen. Your comments are very important to us. The session recording and presentation slides will be posted on the website later today, and please feel free to share it with your colleagues.
On behalf of EDUCAUSE, this is Eden Dahlstrom. Thank you so much for joining us today.
Thank you.
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