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Designing and Implementing MOOCs


So we continue with our theme of getting the MOOC off the ground with our next session, and joining us to talk about their three different experiences in designing and implementing MOOCs to support student learning is Seth Anderson, Academic Technology Consultant at Duke University, Amy Collier, Director for Technology and Teaching at the Office of the Vice Provost for Online Learning, Stanford University, and Cassandra Volpe Horii, Director of Teaching and Learning Programs at Cal Tech.  Seth, Amy and Cassandra, welcome to the focus session and thanks for joining us today.  Please begin.
Thanks so much.  And we’ve enjoyed very much following the conversation both in the Chat window and on Twitter, so please keep that up as we go through.  Since there are three of us, we are going to be moving pretty fast through three different sections.  We’re going to talk about what is unique about online learning and MOOCs.  We’re going to look at sound design principles for a course design in MOOCs.  And then we’re going to look at organizational structures and ways to support MOOCs at your institutions.
And we do have a poll down there at the bottom, so please go ahead and fill that out as you are getting ready to listen to what we’re going to talk about.

So Kurt Vonnegut once said that I want to stand as close to the edge as I can without going over.  And out on the edge you can see all the kinds of things you can’t see from the center.  And you’ve already heard in this session that universities across the globe have been offering online courses in programs for decades, and even MOOCs in their earlier forms have been around since the early and mid aughts.  

Today’s MOOCs are taking more and more faculties and universities to the edge to reach learners that they hadn’t or maybe couldn’t reach from the center.  Today’s massive online courses reaching large numbers of students from varied backgrounds present a unique design challenge.  They challenge our long-held beliefs about instructional design and teaching, as Michael Feldstein said earlier, maybe reawaken our imagination for what’s possible.
In the next few minutes I’m going to run through some of the data from these courses to highlight the unique design opportunities and challenges they present.

In most the MOOCs Stanford has offered, fewer than half of the active users have been from North America.  I seem to have a little bit of a slide issue there.  Essentially, in our Summer CF 101 course, the top six countries represented in the MOOC were United States at 45%, followed by India at a little over seven percent, then the U.K. at six percent, and Russia and Canada at five, and Brazil at four percent.  The remaining countries represented were around two percent each.  This means that nearly half the people in a MOOC may not have English as their first language.
In the CF 101 course, 64% of the active users were mail and 35% were female.  And the median age was around 33, with a standard deviation of 14, which is pretty large.
Now this may not be different than the composition of our online professional programs, except maybe for the significant standard deviation on age.  In those enrollment-based online programs, students may be overwhelmingly female and largely international, but the active users in these large public courses have a more varied educational and professional background than we see in many of our admissions-based online courses.

And the reasons for coming to our public courses are very different than the reasons someone might enroll in our program.  In fact, the majority of active users in our courses say that they are taking the course for fun or for a challenge or out of curiosity.  Increasingly we are seeing students coming to these courses looking for some kind of creditable experience, but still for the most part these MOOCs are treated as informal lifelong learning experiences.
The tendency to judge MOOCs solely on their completion rate overlooks the various reasons that people join MOOCs, and a closer look at their activity patterns shows more complex behaviors than just completing and dropping out from a MOOC.  This study by three doctoral students in our Lytics lab showed the vast majority of people in a MOOC engage in sampling behavior.  They sample a few parts of the course, usually a video or two, and then they go away.  More than likely these people are like most of us in this webinar, curious about the topic or the course but unwilling or unable to commit to anything beyond exploration.

A large number of people in MOOCs engage in auditing behaviors.  These are the MOOC lurkers.  They engage with the concept but they don’t complete assignments and they rarely participate in the discussion forums.  They stay active and engaged with the content throughout the course, but they’re probably not motivated by any promise of a statement of accomplishment.
Completers, on the other hand, are pretty motivated, perhaps by the statement of accomplishment or not.  Completers do what it takes, assignments, content, discussion, to complete the course.

Now what about those disengaging learners?  How are they different from the samplers?  The disengaging people disappear like samplers do, but what’s different is the way they start the course.  They start like the completers do.  They dive into the videos and the assignments, and then often around week three or so they disappear.  This group, I think, presents the greatest area of interests.  Unlike the samplers and auditors, the disengagers seem to want to commit to the course, but then they fall away.  We need more data and to consider disengagers more closely when designing the courses.
I want to briefly just mention a particularly fun design challenge we faced at Stanford in this thinking about designing MOOCs for reuse.  At Stanford we’ve been exploring ways that MOOCs can be more meaningful to learners by catalyzing local learning communities.  I consider that a form of blended learning.  So here you can see an example of how Jennifer Wooden’s databases course was used by various professors as part of their local learning communities, their classes.  We have a couple of Stanford professions experimenting in collaborating with community organizations across the globe to help people on the local level make meaning of MOOC interactions.  I think this may be one of the most exciting possibilities for MOOCs.
Before I hand off to Seth, I’ll just briefly mention one of the biggest questions we have about MOOCs, which is do people actually learn in them.  It’s hard to say.  Look at these principles for learning from the research presented in the book How Learning Works.  Most of the MOOCs, I think, have focused on goal-directed practice and targeting feedback.  What about the other five?  Can we activate students’ prior knowledge?  To scaffold an appropriate mental framework or to help break down inappropriate mental frameworks?  How do we or can we create a social, emotional and intellectual climate in MOOCs that help all students?  Is that a task best left to the local learning communities?  Can we design for learning in MOOCs?  I think that’s our biggest challenge.
I’ll hand it over to Seth now.

All right.  Thanks, Amy.  There we go.  Okay.

So how exactly does one go about designing a pedagogically effective course for, say, 100,000 students?  Easy question to ask, right?  When MOOCs really began to emerge in earnest about a year, year-and-a-half ago, there weren’t really any course-designed resources available to support faculty who wished to teach one.  So here in the Center for Instructional Technology at Duke, we’ve sort of worked to create one of those resources that we can recommend and provide a suggested course design process to our MOOC faculty.
So we felt like we could set our faculty on the path to success by addressing a few key points, and one is that the first step instructors should take when designing MOOCs should certainly be the same as when building any course, whether that class is delivered face to face, or it’s self-guided, whatever, and that is that the instructor needs to define goals and learning objectives right away, so overarching learning goals for the whole course, distinct measurable learning objectives for each separate unit of the class.  And on top of that basic foundation of solid course design, we needed to help faculty members address unique challenges of teaching online courses in general.  Issues like how do you build a coherent learning community in an asynchronous learning experience.  
And finally we needed to help them deal with the unique challenges of teaching a MOOC.

So just to summarize some of those challenges, and really I’m just kind of distilling out a little bit of what Amy just spoke about so thoroughly, and one is the number of students.  With 100,000 students you can pretty much safely bet that there’s going to be some different challenges arise.  The wide variation in student demographics.  When you teach a typical face-to-face or online class at university, you can make some assumptions about the students that you’re teaching because of the admissions process.  You know that all your students have completed a certain level of prerequisite education, they can all read and write English fluently, they have all taken some kind of formal class before, things like that.  In a MOOC you can’t make those assumptions, so how do you create a course that a broad spectrum of students can handle, and beyond that, how might you take advantage of the incredible range of student backgrounds?

And finally, student expectations.  It’s hard to design a class for students who have got such a wide range of reasons for enrolling.  You know, some are interested in the topic, some are students of the topic, some want to know what a course at your university is like.  On and on.  There could be as many reasons students are taking the class as there are students taking a class.
So what are some strategies for dealing with these facts, and obviously this should be one, two, three, or bullet, bullet, bullet, but we won’t talk about that.  So what are some strategies for dealing with these?  There are quite a few of those, and we’ve actually developed a short guide here that serves as sort of a faculty manual for building and teaching a MOOC, but given the short amount of time that we’ve got today, I’ve kind of tried to step back, way, way back, and offer a really broad view of some of the more overarching first-step type strategies that our guide recommends.  And I’m using the term owning MOOC challenges, which might be a little lame, but the idea is that we think that the goal is not just to overcome challenges, but in some cases we think faculty can actually take advantage of and use some of those things that we’ve labeled as challenges to their ultimate advantage and the advantage of the students in the classes.

So we’ll talk about the three broad steps that we can do to sort of own these challenges, and these might look familiar as they are sort of fundamental to good course design.  But in this environment their importance is really greatly magnified, so they’re worth sort of re-mentioning.
So one is to communicate with your students clearly.  This is an idea that pervades all educational interventions, but particularly important in a MOOC.  You have to be explicit in letting MOOC students know exactly what it is they need to do.  For a number of reasons, instructors in MOOCs have less of an ability to manage students’ behavior.  You know, one reason is the size of the class, it makes it difficult for students to ask questions to clarify the instructor’s expectations.  There are language barriers, fundamental differences in education process across cultures, things like that.  So if you think about the fundamental things that students need to know, the questions that they are going to ask, and you answer those up front and you answer them thoroughly and simply, you can really reduce confusion and potential frustration.
One nice thing about a MOOC is that when students do experience confusion, they can ask other students, and other students in the class are typically very happy to help each other in clarifying haziness, but it’s incumbent upon the instructor to make expectations and instructions really clear in order to allow that phenomenon to take place.

So, overall course expectations, making sure students know what they are expected to know both going into and coming out of the class.  Syllabus and grading policy.  Obviously students need to know the exact steps they need to follow in order to succeed in the class and they need to know the meter stick that you will be using to measure their success.
I hope you guys can hear me okay.  I see that you’re having trouble.  I’m trying to speak up.

Okay.  And instructions for everything.  Instructors should always clearly and simply answer the student question exactly what do I need to do for this assignment.  Okay.

So delivering information consistently.  A second way that you can own the challenges that having such a diverse set of students presents – and I mean diverse in every respect, cultural, educational background, experience, age, understanding – is to develop and follow a consistent process for the way that information flows between the instructor and the students.  

So most, or maybe even all, MOOCs are broken into these digestible units that are usually delivered by week.  The information is going to change each week, and of course the types of assignments will probably change as well, but the instructor can minimize frustration and confusion by building a regular schedule for the flow of information and sticking to it.  So starting each unit at a consistent time each week, releasing new videos and readings to students at the same time each week, and to reverse that flow of information, making student assignments due at the same time each week.  

So what this regularity does is it helps reduce the amount of effort that students have to devote to understanding these sorts of administrative processes and allows them to focus thought and energy on learning, understanding material and completing assignments.

Okay.  So last and certainly not least, you want to help students build a supportive learning community.  And this is an area where instructors can really take advantage of those characteristics of a MOOC that up until now we’ve sort of been labeling as challenges.  As you’re all no doubt aware, some of the most widely acknowledged and subscribed to modern theories of learning center on the idea that students develop connections to and deep understandings of material by constructing that understanding in a way that’s meaningful to them.  And that they can do this by making connections to material and also to other students who bring insight and understandings through their own unique contextual understanding.  So the very fact that a MOOC draws such a broad and rich diversity of learners together really fuels this type of meaning making.  And MOOC instructors can help this process out by building, encouraging and participating in this type of supportive learning community.

So the first notion here is to provide a place for students to connect and construct.  I mean, yes, all MOOCs probably have a discussion forum, but effort needs to be made to be sure that the forum is used in a meaningful way.  And this can be done even in a MOOC that contains a lot of front-loaded instructor content.  If an instructor sets the expectation that students should use the MOOC forum to talk about the class and talk about the material, it becomes a place where students, course instructors and TAs can work together to sort of build a patchwork of ideas and understandings.  Students bring their ideas, their perspectives, and their understanding to the forum, share it with the community, and that sort of acts as the fabric.  And then the instructors and the student population all work as a group to sew those pieces together into this big patchwork of ideas and understanding.

So of course the instructor still needs to serve to provide guidance and to make sure that information being sewn in is accurate, but also needs to be a member of the community.  Students really like interacting with course staff in this way.  And there doesn’t have to be, and there really can’t be, a lot of one-on-one discussion between individual students and the instructor.  But when the instructor is there to offer unique insight and play a part in this sort of constructive community, students really do get excited and are motivated to remain active.
Some of the instructors that we’ve worked with have really been surprised to learn that maintaining this type of connection to the community inside the MOOC has provided them with a lot of new insight and perspective on topics that they are, traditionally speaking, the resident experts on.  So when an instructor allows different ideas and perspectives and encourages a strong and supportive learning community like this, great things really do happen.
All right.  So that was a really, really, really speedy look at some big picture strategies that you can recommend to faculty to help them build a successful MOOC, and I think now it’s my time to turn over to Cassandra, who will share some ideas about building an institutional support structure that will help enable success.  Cassandra.

Thank you, Seth.  

All right, so building on Seth’s idea about owning some of the challenges that MOOCs present to our campuses, we’ll talk a little bit now about some of the organizational and logistical strategies for deploying these on campuses.  Many of you, from the earlier poll, are institutional decision makers.  Many of you are pedagogy people and technology people, and a lot of you have no direct experience yet with MOOCs, so you may be thinking about some of these challenges coming up.

There’s a new poll at the bottom.  I’d love to know how many offices you think would be involved on your campuses, or are involved already.

All right.  So Seth mentioned some of our traditional course support models earlier on, and I think those are good to come back to to realize that in MOOCs we may be involved at different points in these cycles or practices than we are used to in many cases.  Although Centers for Teaching and Learning are often offering course design institutes and consulting, and we may have some input and conversation about the analysis or intended results phases, we often pull out all the stops when the course is actually going live, when we’re ready to get into classrooms, when we’re thinking about supporting the curriculum and instruction lives.

With MOOCs we need to start that process much earlier.  Less can happen behind the scenes, both literally and figuratively, or behind the closed doors of offices and classrooms.  And we really are called to have some higher support and participation throughout the design and deployment process.
So how do we do some of that MOOC support coordination?  And more importantly, first, what are some of the key differences?  You see here one of our faculty members sitting in his studio office, which was deployed months in advance of actually launching the MOOC so that this professor would have time to really work through how to make the materials come alive for the students.  

So timing may or may not align on your campuses with standard terms.  Some of our MOOCs have, some of them have not.  And those are important logistical and administrative differences to work through and to anticipate early on.

Visibility, we’ve been talking about that a great deal.  When there are tens of thousands of students involved there are also many alumni who are watching, trustees who are watching, and colleagues across the nation that make the stakes a little bit higher in launching MOOCs, so that’s something important to keep in mind.

Complexity of course design and coordination.  There are many new work flows between our offices, and I can talk a little bit about those in a moment as well.  

The novelty factor is huge.  There are many facets that are brand new in this environment, both for faculty and for teaching assistants.  We’re having graduate students involved in assisting with the forums, and those skills need to be developed.  We’re thinking about how to deploy technology and how to really adapt our pedagogies to the online tools that we already have, and really to how those tools need to grow to meet our pedagogical needs in the future.
So I’ll walk through just briefly a little bit of our org chart just to show you who’s been involved.  Your names and offices may differ dramatically, so just keep that in mind.

So we have an Academic Media and Technologies Office, and then my Center, the Teaching and Learning Center, are involved in pretty expected ways.  And then we happen to have six academic divisions.  Again, you’ll have different departments and schools on your campuses.  Four so far have been involved in launching MOOCs.

So those are some of our usual suspects in pedagogy and course design.  But let’s look at some other layers that have been involved and are really crucial.  

Our Business and Finance people are brokering agreements with external MOOC platforms.  Our larger CIO and IT Department are coding, creating new kinds of online simulations and developing and testing and deploying those in this really massive environment with the faculty.
The Vice Provost and Provost are also involved in really thinking about how to fund this effort.  We haven’t talked so much about what it really takes to launch a MOOC, but there are funds involved, there’s faculty time involved, so even beyond the academic divisions, the division heads, in our case the division chairs, need to be thinking with the faculty about their time, about how to appoint TAs in the division or department, what those fractions of time look like, how they factor into graduate education, and how to really purchase the kind of technologies that we need to produce courses well.

And then, finally, yep, on our campus that middle piece, the Vice Provost and the Teaching and Learning Center, doing our best to work as kind of a central coordinating point, which I think is helping us a lot to keep all the pieces in play.

Okay, but yet there’s more.  Because in our case we have external platforms that are involved, we’re working closely with legal.  Marketing, development, and alumni are helping us think about how MOOCs fit into our strategies and our communications and really the University’s brand, which is something that not always we in Centers for Teaching and Learning and faculty are involved in thinking about.  Alumni are interested and involved, and as I alluded to are really thinking about how MOOCs play in the students’ experience.  We have some undergraduate teaching assistants involved as well as graduate teaching assistants.
So to wrap up some of these ideas, here are a few kind of helpful practices that we’ve found useful on our campus.  

First of all, starting an interoffice collaboration with a MOOC can be a challenge, so we’ve instituted a Teaching and Learning Summit to bring together the wide variety of offices on our campus that really need to be involved, so that not only about MOOCs, but about other teaching and learning issues, from simple things like WiFi in classrooms to larger issues, we’re trying to anticipate, and plan those, and build working relationships so that we’re ready to pick up the phone when something occurs in a MOOC environment and we’ve already worked out some of those pathways and know where the knowledge fits on our campus.

I alluded earlier to having the Vice Provost and the Teaching and Learning Center kind of trying to coordinate these efforts.  I’m a big proponent of having a single point of contact for faculty and TAs.  I like to make it easy for them to reach out, ask questions, and seek support, and to have us then collaborate behind the scenes and communicate to bring back solutions and processes that will really work so that our faculty and Teaching Assistants can focus on the instruction, on the pedagogy, and on interacting with the students.
Parallel processing.  So in those traditional course design processes, they look pretty stepwise, and although they never are exactly linear, we may have more luxury in traditional teaching environments to pursue them on a pretty leisurely pace.  Not always, but sometimes.  In this case, we found that once a piece of the MOOC is fixed, a portion of it is decided upon, even if there are other puzzle pieces that are not yet in place, we need to get that ball rolling.  We need to begin the process of, as you say on the earlier slide, deploying the technology into the environment, for the faculty to begin production, or thinking through and testing.

Anticipate the abnormal.  So abnormal not in a bad way, but MOOCs really do raise new challenges.  And we’re now a year in, so as a collective community in higher education, we can now anticipate and communicate to new faculty, to Teaching Assistants, and to decision makers on campus, better than we could a year ago, the kind of scale, timing, time commitments that are going to be needed in launching MOOCs.  And the better we can do that, the better our results will be.  So along those lines, document and generalize, but stay flexible.  We’re now at a point where we can present some really good starting points for, again, our administration, our decision makers, our campus leaders, our new MOOC instructors, and create a kind of scaffolding for innovation so that there are models that we have experience with that can serve as a foundation for the next really wonderful, cool thing that our faculty will want to pursue.
All right.  So that’s the end of the slide component.  I have not been able to read all the questions coming through, but I’m going to turn it back over to Veronica, I think, and we’ll move into some question and answer period.

Yeah, Cassandra, thank you.  And we have definitely been rounding up all those questions for you guys so I’ve got a whole bunch here.  

Let’s see.  Where to begin?  Somebody asked at the beginning of the presentation, do you have any policy at Stanford or other attendees – they’re asking if other attendees also have policy for using MOOC content in your university classes.  So how does that work if you want to take what you’re using in, you know, (inaudible) or wherever it is and bringing it into traditional classes with the content and IP issues?
I guess my question would be are you talking about using another university’s content or your own content in your local course?  Because typically here at Stanford the content has actually mostly been developed for a (inaudible) class here at Stanford, so the primary focus has been on the Stanford student, creating content for them, and then that content can be repurposed in various ways for some kind of MOOC experience of some sort.  Using other people’s content, other MOOCs, as part of your course in a (inaudible) class, that kind of scenario, is allowed and it’s kind of treated like a textbook.  It’s another resource, it’s another way that students can access information to help them with their course.
Okay.  Does that answer change for the others – the other panelists?

This is Seth.  I was going to say we do have some instructors who are creating original material for MOOCs and actually turning around and using that as part of a sort of a flipped classroom experience.  They’re experimenting with that right now and have been experimenting with it this semester.  So, yeah, definitely, they’re using this material across several purposes.

And this is Cassandra.  Our faculty have actually been talking about this issue of policy, and for the moment have a tentative statement that MOOC materials, whether they’re used and accessible elsewhere and faculty wish to assign materials from other courses in their courses or are their own materials used for campus instruction are like any other instructional materials that faculty would choose to use.  And that that is the faculty’s prerogative to adopt texts, readings, videos, other kinds of materials for their classes that most suit their learning outcomes.
We also got several questions about cost.  Maybe, I don’t know how free you are to share that, but can you tell us a little bit about how much getting these MOOCs online and involving all the other campus units and working with external providers, you know, getting the content as well, how that’s all influenced costs for you all?
This is Cassandra.  So it’s hard to come up with a specific number, we’re still in the process, but I can outline for you some of the kinds of costs that have been involved.  Purchasing the technology is one.  Things like the tablet setup or additional production and deployment technologies for a number of simultaneous MOOCs under production is one piece of it.  At Cal Tech the divisions operate quite independently, so the faculty time has really been handled within the divisions, and that’s been an agreement between the faculty and their chairs.  Then there’s been some central funding through the Vice Provost’s Office, which has assisted in some cases with the technology, has assisted with some of the production and time staff costs.  And then there’s been some distribution of appointment of Teaching Assistants across the central administration and the divisions.

Okay, any of the others of you want to address cost?
I think Cassandra pretty much nailed it in terms of it’s difficult to really pinpoint what all the costs are for a specific MOOC, and particularly because production values change across different MOOCs.  Some professors might use a setup in their offices that costs, you know, maybe a couple hundred dollars and they produce the videos that way, and then you have other types of (inaudible) that cost a lot more to develop, more interactive things.  So I think it’s really difficult to pinpoint, and as Cassandra talked about in her section, finding ways to come together across different parts of the institution that support online learning can really help to mitigate some of those costs by having people work together and not duplicate effort.
Okay.  And one of our participants, a few actually, said that they were interested in hearing more about the team that works alongside the instructor, the Teaching Assistants, the designers, technology support folks.  It does not seem like a one person job.  Can you tell us a little bit about how the faculty reaction has been to that and maybe how you’ve evolved that model, if at all?
Sure.  This is Cassandra.  I think here, again, institutional structures will differ.  The primary offices for us that have been involved in the consultation, design and production phase are the Center for Teaching and Learning and our Academic and Media Technologies group.  So the two directors of those groups, Leslie Maxfield and myself, have really tried to take that behind-the-scenes approach, work through some models in advance, and then kind of present a unified front to the faculty so that they can contact either of us, we’ll confer, and get back to them with some solutions.  The Center for Teaching and Learning has also been involved in training Teaching Assistants and faculty to some extent, although that’s more of an individual thing, just stopping by their office, and they’re great tweakers and experimenters here at Cal Tech so they want to just get in there and try it for the most part.  After showing them how to use the platform, how to troubleshoot, and then being the front end with any external providers for resolving any issues is something that we’ve taken on as well.
Okay.  And we’re also wondering for how many of you was an online course something new at your institution, and how has this changed sort of your instructional plans in the area of online or blended learning moving forward?  Does this now mean that you’re interested in doing more in this area, or you’re staying with the MOOC model, or what are your plans and what’s been your experience?
Stanford’s had online learning – this is Amy, sorry – Stanford has online learning types of programs for a while.  We have several professional programs that have been offered fully online.  We have an online high school.  We have educational resources that have been provided online for years through I Can View and other different types of distribution platforms.  I think what’s happened as a result of the interest in MOOCs growing is actually, funny enough, more interest in blended and online learning for Stanford students.  Right?  So the vast majority of momentum that we see happening at Stanford right now is in hey, what can we do with blended learning that will really benefit our own students, ways that we can  - if it’s flip models, if it’s just a variety of different kinds of interactions online, what are the best ways to use technology in ways that support our learners here at Stanford?  And so most of what’s happening in terms of MOOCs here at Stanford is actually in that direction with, again, the idea that a lot of these things can be repurposed or redesigned in some way as a learning experience for a public audience as well.
And what about Duke and Cal Tech?
I put a brief comment in the field, to the left.

Okay.  Seth, did you want to comment?

Well, you know, we’re pretty much on par with what Amy was saying about what’s going on at Stanford.  I think a lot of the investigation that’s happening here is happening in mind of how can this support the traditional learning that happens on campus, and we’re viewing this as really an opportunity to sort of go in and explore and find out what’s happening with this.  So that’s, yeah, we’re sort of, like I said, exactly on the same sort of plane as they are.
Okay.  And we have another question about how you all have gone about supporting student learning.  Is it mostly videos with kind of automated grading and feedback or evaluation mechanisms?  Can you speak a little bit to that?

Well, this is Seth.  I was just going to say I saw that question go up.  You know, that’s kind of one of the things I was trying to get to in the section that I was talking about, and that’s, you know, you really can build a learning community inside this type of environment.  And I know that there’s some concern about, you know, is it possible to do something like this in an environment that contains so many students?  Well, there’s a couple of things that really matter to think of, or you should think about in this perspective.  One is that the course numbers get a lot of attention, but the number of students that actually engage in the class over time drops pretty precipitously, so you really do get a core group of learners, and that number is not small even though it’s not anything close to the numbers that you see in terms of enrollment.  So it’s not as huge, which does bring that sort of, you know, can you create a learning community out of this many people scariness down.  Another thing is you might think it’s hard to do this in this sort of electronically-delivered format, but you kind of have to acknowledge that students are really increasingly comfortable with these sort of modern, internet-based methods of interaction.  And as you know, many and more humans are tending to interact with each other in this way, maybe more frequently than they do face to face.  And whether or not that’s sociologically a good idea, the fact is it’s really making the mechanics of these kinds of educational experiences a lot less problematic as time goes on.
Okay.  And Amy and Cassandra, do you guys want to speak to that really quick?

We’ve had a similar experience.  There is a sense of community.  One of our faculty also experimented with a second life community, so they’ve been reinforcing that as well.
Okay.  We’re just about at the end of time for this session.  We’ve got way more questions than we can get to, so if you all – I noticed that you guys were posting in the Chat, too.  That’s helpful if you want to stay on for a little bit and post in the Chat any comments that you might have.
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